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ABSTRACT

The increase in the number of Tahfiz institutions established by faith-based non-governmental organizations reflects the growth
of public demand for alternative education pathways. Considering this trend, the role of faith-based non-governmental
organizations in the education sector has become increasingly significant, with their contributions offering potential alignment
with the goals of the Tahfiz National Education Policy (DPTN). This paper explores the diaspora of the original purpose of Non-
Governmental Organizations to Faith-Based Non-Governmental Organizations, especially in the education sector. Tracing its
development from the pre-independence era through the post-independence period to the present day. The narrative presented a
milestone of growth that reflected the commitment to strengthen the Islamic education landscape in Malaysia. This study applied
an in-depth interview with identified key persons in the field, which revealed the challenges faced by private Tahfiz institutions by
Faith-Based Non-Governmental Organizations. The main objective is to unfold the current scenario of private Tahfiz institutions
and the most discussed topics among the providers. The findings covered the aspects of the academic syllabus and curriculum,
teachers' quality, financial challenges, and staff issues. At the same time, contemporary discourse will serve as a guideline for
present and future practitioners or policymakers in decision-making to improve the system in this challenging time.

Keywords: Faith-Based Non-Governmental Organization, Private Tahfiz Schools.

INTRODUCTION

The evolution of private Tahfiz institutions in Malaysia that display faith-based non-governmental organizations has played
a vital role in improving education in Malaysia. Over the years, the awareness of upholding the principle of good practice has
received attention from the founders of the private Tahfiz institution. Historically, Islamic education started in 1824 with non-
formal pedagogy by Islamic scholars with the "Pondok" or hut system. The system expanded to states like Melaka, followed by
Kelantan, Terengganu, and Kedah. The evolution is divided into three phases, namely the pre-British period — Before 1824, the
pre-independence phase, and the post-independence phase, which has undergone a significant transformation to meet the needs of
society throughout the era (Ananda, 2021).

During the pre-British period, religious teachers widely spread Islamic education from the land of Arabs. The teaching
primarily focuses on Quranic recitation, Islamic Law, and Arabic. Home, Madrasah, and palace were the venues for the teaching
lessons. The British colonization changed the education landscape in Tanah Malaya. When the vernacular school system was
created, the rulers did not prioritize Islamic education. However, the informal Islamic education system continued with the efforts
of the religious leaders as central figures among the Malay communities. As soon as Malaysia's Independence Day was announced,
the government began establishing the first formal Tahfiz schools in Kuala Kubu Bharu, Selangor, under the Prime Minister
Department. This significant establishment indicates the government's seriousness in upholding Islamic education in Malaysia.

As mentioned, Islamic education has served as an alternative education to the public. However, the growth of this institution
indicates positive, responsive feedback from both the public and providers, as the demand for enrolment has encouraged more
Tahfiz schools to be opened to students. Empowered by the Federal Constitution, the Federal Government provides Islamic
education, and each state in Malaysia is also permitted to establish and manage its Islamic schools according to its respective
capacity. Due to the separate authority structures, the development of the Islamic education landscape can be unfavorable,
especially for the private sector. In recent years, the rapid expansion of private Tahfiz schools in Klang Valley has led to some
schools failing to sustain operating expenditures due to insufficient and inefficient financial management (Ibrahim S. et al., 2023).
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Due to a lack of funds, the school's infrastructures are insufficient to support a conducive learning experience for the students
(Bani, H., 2023), even though findings suggest that quality infrastructures positively contributed to students' achievement (Jaafar,
M.Y ., 2023). Besides that, due to a lack of pedagogical knowledge (Fuad & Pasaribu, 2020), teacher's competence and curriculum
mastery require further exploration and study (Nawi & Salleh, 2017; Bakar & Zulkifli, 2024).

From the narrative, even though the Islamic education system is more centralized, and progress has been made in access
and inclusivity, challenges remain. In light of the present situation, this paper not only presents the narrative of the development
of private Tahfiz education, particularly that which was incepted by faith-based non-governmental organizations but also discusses
the typical issues faced by the founders. This study also proposes a few mechanisms to be implemented to uphold the objective of
quality education in Malaysia.

LITERATURE REVIEW
Non-Governmental Organization (NGO)

Historically, in 1945, the term Non-Governmental Organization (NGO) was introduced at the United Nations Summit due to the
necessity of differentiating the roles of inter-governmental specialized agencies from those of international private organizations
(White, 2020). Three characteristics of Non-Governmental Organizations (NGOs) accepted today are non-violence, non-criminal,
and non-profit making (Bjelajac,2024). Non-governmental organizations (NGOs) usually extend an arm to implement government
policy. According to 1.O Utuk (2014), a non-governmental organization (NGO) will not be declared a political party because some
have adopted a confrontational approach and view it differently from the government's stance. Therefore, this might challenge the
government. Because of this, Non-Governmental Organizations (NGOs) will act according to their objectives and ideology
(Murtaza & Austin, 2011). Presently, non-governmental organizations operate actively around the world.

Faith-Based Non-Governmental Organization (FBNGO)

Faith-based organizations, as the forerunners of NGOs, are vital in the development sector (Rachmawati et al., 2022). It is a
prospect for partnership and advocacy on a country's broad range of key development issues (World Bank, 2024). A proper
definition of a Faith-Based Non-Governmental Organization does not exist (Arifeen & Nyborg, 2021). However, according to
Jacob and Polito (2012), a faith-based non-governmental Organization (FBNGO) is defined as any non-profit organization that
claims to be faith-based, including groups of people from all religions and systems of beliefs and working together to achieve some
objectives.

Private Tahfiz Schools

Private Tahfiz Institutions are established and managed by entities other than the state or federal government, including operational
expenses, teaching staff, and more. It can be managed by individuals, organizations, or corporations (Yusof, 2022). This institution
implements a Tahfiz curriculum alongside other curricula as the core of the teaching and learning process. Specifically, the
curriculum is based on studying the Quran and memorizing the 30 juzuk of the Quran, along with religious Islamic texts (kitab-
kitab turath). (JAIS, 2024).

The Historical Background of Non-Government Organizations in Malaysia

The development of non-governmental organizations (NGOs) around the globe began in the latter two decades of the
twentieth century. From 1987 through 1997, the NGO saw rapid expansion (Tumin & Nurhadi, 2017). However, the definition of
an NGO varies depending on the nation itself. Non-Profit Organizations (NPOs), Private Voluntary Organizations (PVOs), or
Intermediated Organizations (IOs) are included in the definition in the United States. At the same time, Voluntary Organizations
(VOs) or Charities are used in the United Kingdom, and Voluntary Agencies (Volags) are used in India (Tumin & Nurhadi, 2017).
Regardless of the definition, an NGO generally shares common characteristics of being voluntary, non-political, non-profit-
oriented, and free from involvement in criminal activities. However, some NGOs in Malaysia are distinctly religiously oriented,
such as Angkatan Belia Islam Malaysia (ABIM) and the Young Women's Christian Association (YWCA).

Historically, global NGOs began in the mid-nineteenth century, when the rise of middle-class society pressured Europe
to replace the Absolutism ideology with the Countervailing Power of Absolutism ideology. The role of NGO was reclassified as
Informal Advisor to some country's delegations during the United Nations Convention in San Francisco in 1945. Article 71 of the
United Nations Charter states, "The Economic and Social Council may make suitable arrangements for consultation with NGOs
concerned with matters within its competence." Following consultation with the Member of the United Nations concerned, such
agreements may be negotiated with international organizations and, where appropriate, national organizations. "Nearly 40 years
later, the NGO's function is broadening to include more common issues such as consumerism, environmental awareness, human
rights, and other societal concerns." Most NGOs focus on confrontation (neglecting issues) and cooperation (strengthening NGO-
government relations).

In the late 1980s, the NGO faced a misunderstanding of its traditional duty as an NGO and the advocacy techniques used
to achieve its aim. A social movement is not recognized as an NGO in this setting since it incorporates political ideology and
violence. In this context, an NGO is a volunteer organization that aims to protect people's rights without violence, is non-profit and
is not interested in any government position. Currently, in Malaysia, NGOs are organized around specific goals or themes, such as
communalism (race, religion, and politics) or non-communalism (environmental, consumerism, humanitarian, or others). Even
though there have been times when NGOs and the government have clashed due to opposing viewpoints on specific issues, both
parties are actively engaged in collaboration and cooperation because the participation of certain NGOs in government
policymaking is welcomed. The history of the NGO began in 1826 when the Chinese Committee formed an underground union to
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safeguard their people based on two essential grounds: "Kongsi," the Chinese Committee from the same family name, and "Huay
Kuan," the Chinese Committee from the same district region in Mainland China. However, these underground activities have
shifted more toward criminality, prompting the British government to implement Ordinan Pertubuhan, a set of policies designed
to combat gangsterism in Pulau Pinang and Melaka. Ordinan Pertubuhanwas eventually extended to Selangor, Negeri Sembilan,
Pahang, Johor, and Kedah.

The British Government then implemented the Banishment Ordinance to reinforce the legislation to reduce crime rates,
particularly severe crimes like robbery. The pre-independence period demonstrates that the formation of a union was primarily
motivated by a particular race's desire to preserve its demand. Kesatuan Melayu Singapura (KMS) and Kesatuan Guru-Guru
Melayu Johor (KGGMJ) were founded in 1926 and 1929 to defend and raise awareness among Malays about education and
economics. This is in reaction to Malays' awareness that they are falling behind in education and economics compared to Chinese
and Indians. Meanwhile, as the Indian community migrates to Tanah Melayu in the plantation sector, there is a rising awareness
of the need for a union not just to defend them while working in Tanah Melayu but also as an Overseas Union to fight for India's
independence from British colonization in general. As a result, the Indian Community established the Malayan Indian Association
and the Central Indian Association of Malaya in 1936 and 1937, respectively.

The Japanese occupation of Tanah Melayu from 1942 to 1945 slowed NGO growth. The Japanese worry that increasing
the number of NGOs would erode their colonial authority. As a result, any union or NGO established by the local people is
prohibited. Nonetheless, "Epposho" (Chinese Union) and "Hodosho" (Other et al.) were created to instill the "Asia Raya" spirit
among the people and to operate operations to develop Japan's post-war economy. The resumption of British colonial rule in Tanah
Melayu in 1945 altered the scene of Union operations. The key achievements are the implementation of the Freedom of Union
Policy and establishing the Malayan Union (MU). The British also took the brave step of repealing the previous Banishment Act
and Ordinan Pertubuhan. This encouraged the formation of new unions, particularly those influenced by the radical and communist
movements. The objective of instituting the Freedom of the Union Policy was to enhance people's political participation. The
Malayan Union, on the other hand, was not well accepted by the population, particularly Malays. In reaction, new unions have
been formed to oppose the Malayan Union (MU).

The growing number of NGOs, particularly political influence unions, had made people nervous and concerned. Hence,
the British proclaimed an emergency period from 1948 until 1960 to stop radical and communist-related unions. In 1960, three
years after Malaysia won independence, the government chose to lift the Emergency Period. The NGO situation continues to grow.
A few NGOs with similar goals and aims opted to join forces to enhance their voice in the country's system, such as the Federation
of Women Teachers, founded in 1960. In response to the rising growth of the worldwide NGO movement, more NGOs were
registered in Malaysia between 1966 and 1977. Angkatan Belia Islam Malaysia (ABIM,1971) and Aliran Kesedaran Negara
(Aliran, 1972) are two (2) instances of non-governmental organisations (NGOs) founded in response to this trend. Recognizing the
importance of maintaining international peace, Akta Pertubuhan, an updated version of Ordinan Pertubuhan, was established in
1966. Currently, more NGOs are registered under the non-communalistic paradigm, fighting for non-political goals while serving
as "watchdogs" for the government structure and policies. However, most political-based NGO leaders oppose this measure, and
demands to persuade the government to change it are made together. As a result, specific legislation was amended, although those
leaders claimed only minor changes. Simultaneously, acts like the International Security Act of 1960 and the Freedom of
Information Act (FOI) under the Official Secret Act of 1972 were adopted to halt the spread of subversive movements and
communist ideology.

In Malaysia, there was a contentious situation in which, during Operasi Lalang in 1987, certain NGO activists were
prosecuted for their rebellious efforts against those crimes. The relationship between NGOs and the government has evolved with
the establishment of Majlis Perundangan Ekonomi Negara (MAPEN) and their engagement in policy-making. Aside from
MAPEN, the Federation of Malaysian Consumer Associations (FOMCA) was heavily active in policy formulation, particularly
consumerism. The creation of the Ministry of Domestic Trades and Consumer Affairs in 1990, followed by the passage of the
Domestic Violence Act 1994, was also the consequence of significant coordination between NGOs and the government. Malaysia
was in the international spotlight again in 1998 when Anwar Ibrahim was apprehended. Confrontational NGOs were considerably
more prominent, and numerous political parties banded together to demand Anwar's release. Malaysia took the brave step of
conducting the 10th General Election, which saw these confrontational activists contest on opposition tickets, although they have
yet to receive a majority vote. Malaysia's NGO scenario setting gradually returned to normal until 2007, when the inaugural Bersih
Rally (an alliance of 62 NGOs) took place in Kuala Lumpur, demanding a reformation of Malaysia's National Electoral System
(Lim, 2016). Political NGOs get more attention than non-political NGOs. However, as a significant third sector in development,
an NGO is essential in delivering public services to people, including education (Morris, 2000; Aboramadan,2018). Rose (2019)
agreed that non-governmental organizations (NGOs) perform a variety of responsibilities in assisting with education service
delivery.

The three primary functions are advocacy (Mundy & Murphy, 2001), assistance in increasing education quality, and
direct involvement in education provision, with the primary goal of providing education options to children excluded from
government schooling. Street children, orphans, child soldiers, demobilized children in post-conflict areas, pastoralists, Indigenous
groups, ethnic, religious, and language minority groups, people with disabilities, refugees, and child laborers are among those who
are frequently identified as being most excluded from government provision (Sayed & Saudien, 2003). In this regard, it is apparent
that NGOs play an essential role in the education business (Chowdhury et al., 2018).

The Perspective of Islamic Religious Schools in the World
Madrasah, or Islamic Religious School, is an institution of learning most commonly associated with Islamic education
(Wahyuningsih et al., 2022). The oldest Madrasah in the world, Nizamiyah, was conceived in Baghdad, Iran, during the eleventh

century and offered free education and food to the public (Lillah, 2014). The intention was to build Islamic Religious Scholars for
the world since the concept of Madrasah later spread widely in the Muslim world.
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The education conflict is a real obstacle for Arab countries like Afghanistan, Syria, and Iran. Due to global political
interference and uncertainty, Islamic Education Schools experienced a major overturn, resulting in a hiatus for school children as
they are forbidden to go to school. Under this unprecedented circumstance, some major political parties can create alternative
religious education systems to replace the current system (Arvisais,2020). Fueled by political ideology and diversity of thought,
the polemic causes a polarized society where the people hold sharply different stands that lead to tension and conflict (Fandy,
2023).

The educational circumstances in the Arab nations affect Islamic religious education in the Western world. In the
Western world, Islamic schools are very diverse. The politics of the local community influence them because they represent
different views of Islamic Ideology and the interpretation of the Al Quran and the Hadith. As a minority, the Muslim community
is still dealt with social and financial obstacles. It means they hold the responsibility to cultivate a faith-based identity but also
struggle with the institution's sustainability (Saada, 2020) besides the Islamophobia sentiment that has been pro-long in the West.

Countries in Southeast Asia are among the countries that replicate the Madrasah Concept in their country. In Indonesia,
for example, public schools are run by the state government, but for Private Islamic Religious Schools, most are owned by
individual religious teachers. The Private Religious Schools are named 'Pasentren,’ and the headmasters or teachers select the
enrolment of students. Besides memorizing Al-Quran and Islamic teaching as academics evolve, Pesantren is open to more
contemporary subjects to be taught to the students (Setiawan, 2020).

The above explanation shows the various state of affairs for Islamic Religious Education around the world; however, as
the home of the largest Muslim population (Nuraisah et al., 2023), Islamic education in South East Asia, especially Malaysia,
Indonesia, and Brunei experience less challenge as compared to Arab Nation and Western Countries, improvement in education is
still required to reconstruction so that it can make a significant contribution to the world community.

The Evolution of Islamic Education in Malaysia

Informal education in Malaysia began as early as the 15th century when Islamic preachers from the Middle East
traveled to Tanah Melayu to promote Islamic doctrine (Hairuddin & Azmi, 2012). Previously, the informal method was
implemented by a group of preachers or by an individual. The curriculum focuses on Al Quran instruction, Bahasa Jawi, and the
Islamic Pillar. Classes are mainly held at home. The development began in the nineteenth century, [when the classes were
enlarged to include the palace, mosque, and Surau. The first Pondok Institution was established in Kelantan, followed by
Terengganu and Kedah (Hairuddin & Azmi, 2012). This review gradually laid the groundwork for formal education in Malaysia
with the founding of Sekolah Agama Rakyat (SAR). However, owing to a lack of assistance from the British administration,
educational growth could have been more modest. Following Malaysia's independence, the government took a bold step toward
developing religious schools (also known as Sekolah Tahfiz). A direct order was issued by Malaysia's First Prime Minister, Tun
Abdul Razak Putra Al-Haj, to establish an Al Quran Education Class and a Qira'at Class at the National Mosque, which was
favorably accepted by the public (Muhammad, 1997). Eight students were chosen for the initial enrolment in this pilot initiative
(JAKIM, 2003).

The National Council of Islamic Affairs and the National Mosque Administrative Committee were responsible for the
class's growth. The name was changed to Unit Pengajian Menghafaz Tahfiz Al Quran Masjid Negara in 1972, and the unit
reported to the Prime Minister's Department. In 2015, the name was changed to Ma'ahad Tahfiz Al Quran Wal Qiraat (MTQ) to
reinforce the duties of this Religious Education Centre. Since then, Ma'ahad Tahfiz has grown significantly, with one of the most
important parts being promoting high-quality religious education. As a result, the name was changed to Darul Quran again in
1997, and the certification was elevated to the JPA Certified Diploma level. The Jabatan Kemajuan Agama Islam Malaysia
(JAKIM) is now in charge of the administration and functioning of Darul Quran Malaysia. Tahfiz School's revolution has
genuinely led to changes in Malaysia's education scene, particularly the increased proclivity of parents to send their children to
Tahfiz School (Ibrahim et al., 2024).

Presently, more Tahfiz schools are available to the public. Tahfiz School, on the other hand, is a religious education
provider in the not-for-profit sector (Bania et al., 2017). According to Chowdhury (2019), faith-based non-governmental
organizations (FBNGOs) speak in various disciplines, including education. Olarinmoye (2012) defines FBNGOs as any
organizations that draw inspiration and direction for their operations from the teachings and principles of religion or establish a
specific interpretation or school of thought within the faith (Olarinmoye, 2012). As a result, Tahfiz School aims to provide pupils
with a religiously focused academic curriculum. Not only that, but the responsibility of FBNGOs in operating a Tahfiz School
includes identifying a place for the school, building and maintaining the school, recruiting, training, and other essential duties
(Nishimuko, 2009).

Previously, education for Malay Muslims was at a crossroads since parents had to choose between secular schooling
and religious studies for their children (Rosnani, 2017). As a result, the FBNGOs took the initiative to lead education. FBNGOs
such as Angkatan Belia Malaysia (ABIM), Jemaah Islam Malaysia (JIM), and Parti SeMalaysia (PAS) (Asmawati et al., 2014)
were among the early adopters of Tahfiz Education for the general population. Tahfiz School's titles are Islamic Primary School
(IPS), Sekolah Al-Amin, and Sekolah Rendah Islam Darul Ulum, established by the Faith-Based Non-Governmental
Organization (NGO).

Tahfiz School is generally known by several names, including Maahad, Tahfiz Centre, Ulul Albab School, and others
(Ridza et al., 2017). These non-governmental schools are supported by philanthropists and residents (Nasrin & Mahmoud, 2016).
Parents believe that Faith-Based Organizations (FBOs) greatly influence a person's behavior, ethics, and morals. The engagement
of faith-based non-governmental organizations in education may be a potent vehicle for good change (Nishimuko, 2009).

RESEARCH METHODOLOGY

The study applied the Research Onion Model by Saunders et al. (2009) as a guideline for methodological procedure. The mono-
method qualitative research in a study can provide deeper insights into the phenomena (Bhangu et al., 2023), which intends to
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explore the objective facts in the reality of the practice. This study engaged the philosophy of interpretivism, which contains
many intangible emotions, ideas, and views (Saunders et al., 2009) from the private Tahfiz institution's provider to construct the
meaning. The refined findings were derived from the data from the in-depth interviews and the analysis (Ahmad & Hamid,
2021).

1. Philosophy -
Interpretivism

2. Approach to Theory
Development - Inductive

\ \

3. Research Strategy -
In-Depth Interview

[ ] |

4. Choice - Mono Method
/ / /

5. Time Horizon - Cross-Sectional

6. Data Collection &
Analysis

Figure 1.0 Research Onion Model (Saunders et al., 2009)
Profile of Informants

The unstructured personal interview, which uses extensive probing questions, is intended to get a single respondent to talk freely
and express detailed beliefs and feelings on a topic (Bihu, 2020). As for this study, the focus is on the challenges faced by each
respondent. The purposive sampling and cross-sectional data collection were conducted with three (3) key persons who have vast
experience operating Private Tahfiz institutions established under the Faith-Based Non-Governmental Organizations category and
a key person from state authorized agency, namely Islamic Education Division, Selangor Islamic Religious Department who is
responsible for the inspection of regulatory rules are compiled by the private Tahfiz institution providers.

Table 1: Profile of key personnel

Pseudonym Gender Age Experience Division/Function
(Years) (Years)
PTS1 M 42 7 Principal of Private Tahfiz Schools
PTS2 M 40 5 Principal of Private Tahfiz Schools
PTS3 M 58 13 Head of Students Affairs of Private Tahfiz School
JAIS M 45 12 Head of Inspectorate Management Sector
FINDINGS

Over the decades, the contemporary discourse surrounding the private Tahfiz institution established by Faith-Based Non-
Governmental Organizations (FBNGOs) in Malaysia has highlighted critical issues that reflect societal trends and the evolution of
education in a modern context. These key areas are the academic syllabus, teacher quality, financial challenges, staffing issues,
and government initiatives.

Academic Syllabus and Curriculum

The discussions emphasized integrating the Tahfiz syllabus with contemporary subjects and skills to align it with mainstream
education. This integration aims to prepare students for academic and professional opportunities in the future.

"Nowadays, the Tahfiz schools and their curriculum have become part of the mainstream. Both public and also private
universities are actively seeking Tahfiz students. 'It is becoming mainstream..." (PTS1)

Not only that, the study also found that these schools operate independently with diversification of the system.
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"There are many private Tahfiz schools. The system is varied; some follow the Pakistani and Indonesian styles,
depending on the principal. There are pure Tahfiz programs, sports Tahfiz, integrated Tahfiz, and even TVET (Technical
and Vocational Education and Training) options..." (PTS3)

Collaborations with public universities or skilled academic centers have also gained traction to strengthen the institution,
particularly given the present government's emphasis on Technical and Vocational Education and Training (TVET) programs.

“The government is now focusing on TVET, so students can directly pursue skills training...” (PTS3)
Financial Challenges

Private Tahfiz schools heavily rely on inconsistent public donations and state or federal grants, which create financial instability.
Therefore, improving financial regulation by regulating mandatory tuition fees is important.

“Yes, we do rely heavily on donations from the community. However, so far, alhamdulillah, we have managed to survive.
Still, some people are upset with us for not charging tuition fees at Tahfiz...” (PTS2)

However, the sponsorships from private entities have provided some financial relief to the institutions.

"We received sponsorship from Klinik Menara Bukit Jelutong. Before I joined here, Dr. Rasul was already familiar with
this place and the headmaster, and everyone involved. He sponsors the students..." (PTS2)

In addition to the financial challenge, the lack of formal training in financial management remains a significant obstacle. The
institution needs help with compliance in financial planning and risk management, which affects grant applications.

"Some Tahfiz schools do have their funding, but it is not perfect because there is not anyone to teach them or provide
guidance in this area...”" (PTS3)

Another issue is proper audit planning because the school must meet basic auditing requirements.
"One reason for not meeting the requirements is that there is no audit. The school cannot audit..." (PTS3)
Teacher Quality

Teacher turnover remains a significant challenge in private Tahfiz institutions, affecting program continuity. Many teachers leave
for better opportunities after gaining experience by pursuing further education.

“There are about two or three who stayed on to become Tasmik teachers, but once they get the opportunity to continue
their studies, they leave...” (PTSI).

In addition to challenges, maintaining qualified and dedicated teachers is complicated due to the full commitment expected by
educators.

“We want to maintain the Tahfiz program. When teachers or staff resign, it can be challenging. This is because when
we enter the field of Tahfiz, a teacher needs to commit fully. Their life must be dedicated entirely to Tahfiz...” (PTS2)

Staff Challenges in Tahfiz Schools

Managing staff in private Tahfiz institutions is another critical issue. Limited professional personnel and the need to manage
multiple responsibilities often compromise management quality.

If we look at it, almost all of us in the Tahfiz program are involved. We are a small organization. For example, I am
currently in the student affairs unit or the student recruitment unit and handle everything—I am both the director and
the staff..." (PTS1)

The same circumstance happened to another institution when the teachers had to take over the administration's responsibility.

"At this point, it is just for the staff... We help each other; we cannot afford to hire a warden, so the teachers take turns
staying with the students. We used to have a warden, but that warden has resigned..." (PTS3)

Challenges in Government Initiatives

The private Tahfiz institution operator believes that even though the federal government has taken steps to regulate and standardize
Tahfiz education, implementation has been slow and needs to be completed.

“Tahfiz... umm... and yes, now they are finally trying to establish a national Tahfiz policy, but the extent of its
implementation is still unclear. It has been years since it was created...” (PTS3)
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A respondent's statement supported the above finding, as he mentioned that some private Tahfiz institutions are not registered with
any governing body due to agency limitations.

"We cannot deny that many schools are not actually registered... it is just that we have some constraints...with only five
students... so they are not eligible, it is not that we overlooked it ..." [ ]. (JALS)

DISCOURSE

Based on the analysis that has been conducted, the academic syllabus and curriculum Challenges for Private Tahfiz
Institutions established by Faith-Based Non-Governmental Organizations are integrated with the mainstream syllabus. The findings
complement the study by Jamil et al. (2024), who found that the key effort among the stakeholders revolved around the shift to a
more standardized curriculum across the Private Tahfiz institutions that align with national educational goals. The concern also
covered the direction of the students to pursue their education to a higher level (Samadi et al., 2022), as this study also found that
there is an effort in collaboration with a skilled-based academic center to ensure the students are more marketable in the future. On
the other hand, some research findings have identified several public and private higher education institutions that offer special
programs for private Tahfiz school graduates (Mohammad & Akhir, 2022). Few systems practiced by private Tahfiz institutions
depend on the founder's ideology. Therefore, a standard academic syllabus and curriculum and clarity of the school's major are
advisable. Curriculum reform must be implemented to achieve long-term growth (Jamil & Fida, 2024) in the National Tahfiz
Education Policy (DPTN) context.

Sustainability refers to the organization's founder and management's efforts to ensure that the private Tahfiz institution
continues to operate and meets the expectations of the stakeholders (Widati et al., 2024). However, the inadequate financial
situation has significant challenges in this aspect (Yusof et al. (2022). A private Tahfiz institution is expected to have substantial
financial resources to continue financing operating costs. The challenge is more challenging for private Tahfiz institutions
established by Faith-Based Non-Governmental Organisations as these institutions heavily depend on private or public donations.
Hence, the state and federal governments need to coordinate the grant so the fund will be appropriately channeled and balanced to
preserve Tahfiz education in the country (Samadi et al., 2022).

Both staff and teachers cover the human resources department in this study. A study by Mohamed & Aboul-Ela (2023)
discovered that human resources practice in the non-governmental sector significantly and negatively can impact employees’
intention to leave. The findings showed that teachers' loyalty and commitment remain unresolved in the private Tahfiz institution
established by a faith-based non-governmental organization. It was found that the inappropriate wage rate (Umar et al., 2021) and
uncovered related teachers' benefits in private Tahfiz schools may cause them to leave. Another study found that conducive school
infrastructure is essential to support teaching and learning (Bania et al., 2023). The understructure may cause the teachers to lack
commitment when performing their duties. The scenario is frustrating because teachers in religious institutions are expected to be
qualified to deliver the subject matter and shape students' personalities according to religious teaching for the future (Adiyono &
Pratiwi, 2021). To produce quality teachers, Ismail & Saad (2023) suggested that the teacher's emotion and communication skills
are two dimensions that play an essential factor in strengthening the teacher's competence.

Human resource development involves developing skills, knowledge, and competencies to sustain people in the long
term (Deshkar, R.G., 2020). Based on the findings, it is also found that the need for more professional staff and responsibility for
multiple tasks simultaneously is the practice in private Tahfiz institutions established by Faith-Based Non-Governmental
Organizations. This affects the school's performance, especially when teachers must take over administrative work due to staff
shortages. Undoubtedly, high staff turnover, lack of commitment, and multiple taskers (Ochieng & Stephen,2020) are ongoing
problems in an organization. However, the problems can be mitigated by applying the proper human resource development. Thus,
it is important to achieve staff satisfaction through personal growth, career development, role clarity, and a sense of belonging
(Waller., 2020).

The challenge is extended to authorized agencies' initiatives to upgrade the private Tahfiz institution sector. Under the
introduction of Dasar Pendidikan Tahfiz Negara (DPTN) or National Tahfiz Education Policy, the federal government has outlined
the objectives, standards, and strategies to regulate and improve the institution (Ahmad et al., 2022). This policy includes
establishing accreditation frameworks and ensuring schools meet specific educational standards (Nawi et al., 2027). The findings
discovered that the slow progress of the implementation could have helped the policy's objectives to be successful. From the
respondent's perspective, the limitation is due to the unfulfilled minimum number of students registered when the schools were
established. This means these schools fall outside the system's quality and safety monitoring. To ensure the procedure is adhered
to, the implementation of good governance will be required, especially for private Tahfiz institutions (Misbahruddin, 2023),
because the success of policy implementation is bound to the proper governance practice. The bottom-up approach is also advisable
because the excellent educational system will excel with effective and efficient administrative practice in schools (Rahman et al.,
2021). On another note, a study also strongly suggested that Tahfiz institutions must possess good administrative practices to
ensure the students' marketability (Kasmuri et al., 2023).

CONCLUSION

This paper documents the history of private Tahfiz education established by faith-based non-governmental organizations to ensure
the preservation of Islamic teachings and values across generations. The discourse on this topic will encourage further research
and discussions that contribute to the academic community. As for this study, the quality education aspect is gaining more attention
from the respondents. The gap in the research areas is identified, and recommended action plans are explained. The limitation of
this study is that the dimensions of the obstacles can be explored more because each challenge requires attentive attention. Other
aspects, such as infrastructure management, strategic management, and network planning, can be scrutinized further in future
studies.
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This institution's contemporary challenges can evolve and allow more discussion and debate. Most importantly, the
findings will provide guidelines to the new and existing practitioners and founders of private Tahfiz institutions established by
Faith-Based Non-Governmental Organizations in Malaysia to improve the management and administration to run and develop
religious schools that suit the needs of present times in line with the national policies (Othman & Anas, 2020).
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